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APSTR ACT 

As a result of the Vocational Education Act ot 19t3 
and the Amendments ot 1968, occupational educators are taced with the 
task of developing project proposals. Man 7 considerations when 
writing a proposal are pointed out in tnis document. It is noted that 
a proposal is not likely to be accepted vinless it indicates that the 
applicant agency is capable of cr.rrying out the project. Major stops 
in planning a project include identitying and designing the problem, 
planning lor evaluation, and planning administrative details. A 
discussion is presented regarding each of the necessary parts of the 
proposal. These include a statement ot the problem, a review ot the 
literature, rationale, objectives, procedure, resources, budget, 
plans for di sseminat ion , application form, ^b5tract, and summary. 

This would be a useful document for persons developing project 
proposals in occupational education as well as in other tields. (GE8) 
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PLANNING AND DEVELOPING PROJECT PROPOSALS 
FOR OCCUPATIONAL EDUCATION 

INTRODUCTION 

As a result of Congressional action in 1963 and again in 1968, 
research and development activities in occupational education have been 
evaluated to equal status v/i th administrative, instructional, and teacher 
education activities. The Vocational Education Amendments of 1968 
(PL 90-576) not only encouraged research and development, but also 
authorized substantial appropriations for such activities as comprehensive 
training in research, program planning for students with special needs of 
various types, innovative programs for preparing youth for work, planning 
and implementation of exemplary programs, curriculum development activities* 
research projects, and dissemination of findings from research and/or 
innovative programs. 

Never before have occupational educators had such opportunities for 
creative planning. Never before have occupational educators been faced with 
such a challenge to depart from trciditional approaches and to seek effective 
ways of providing occupational education for all types of students > Already 
there is ample evidence that occupational educators at all levels welcome 
this challenge as an opportunity to seek solutions to some old problems and 
to test new ideas. 

This new challenge har created for local educators the need for a type 
of competence once reserved primarily for researchers, funding agznciz^ 

icok to ihz pK 0 p 06 cJt 6 6abmittzd eucdence ihcU t/ie applicant agency 
(utA the capabilities ca^xying ocut a piopo^ed project and centxibuting to 

the (iUXtiiexance ediiccutional tedxndogy. It is essential, then, that any 

O 
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proposal for a project be developed with the utmost care. A good idta can 
mbilij be lc6t ccmpe-tctxue -^tuigglz ne^eatch ar.d dzozJ^ofmnt 

-vur.di it </6 pKopo6zd h\ a d;fciur;cn^ i^ poohh^ [K^^ittz^x on, thz 

iMpoial i^ 006 ect upem >cnadequa^e plthxnhxg, 

The^iz oAt no gua/iantezd r,iz^AocU> obtaining nz^zoAck and dzozlopfixznt 
^and^. Thz pAobabiZiiy ol a {^aocAabtz atvizit thz pAcpcf^al can be gAzaity 
incAZOybzd, kon^zvzA, by {^oltcLcing czAtain pAcczdnAZd in planning the project 
ojxd [^Kiting the pAcposal. 

Research projects vary from relatively simple procedures carried cut 
by a teacher in his classroom to sophisticated procedures v;hich require a 
high degree of research competence and a sizable staff. Developmental 
projects also vary greatly In size and complexity. Both approaches start 
with a problem or an idea. Both require a sequence of essential steps for 
"thinking through" the problem and determiring a rational course of action. 

TbAoagh thi6 logical pAoezi^ -dtudying a paoblem cend ccy’UidetUng 
altznncUivz thz pAcblzm zrr\ZAgzi> aith claAiZy, pAcczdnAZA 

iOA obtaiixing thz dz^iAzd inf^oamaticn aAZ ^pJlzctzd, and rr\zMxod6 
analyzing thz inf^cAnnat' on tkat it con be ^nte^p-te^ed in Azlaticn to ^de 
inob^em oAz -idznti(^izd , This planning should involve appropriate personnel 
at each stage, in order to utilize a wide ranoe of viewpoints and specialized 
competencies throughout the planning process. 

The local educator who competes for research and development funds in 
order to promote effective educational research or development activities 
in his agency would do well to select his planning team with care and then 
provide ample time for the process described on the following pages. 
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TYPES OF OCCUP/^TIOMAL EDUCATION PROJECTS 

The types of projects which are currently oeinq proposed to*^ Federal 
funding under occupational research funds include: (0 training prcorams, 

(2) experimental, developmental, or pilot programs, end (3J research studies. 
The type of project to be proposed influences, to some extent, the remainino 
stages of the planning process. Project planners neea, therefore, to be 
aware of the distingjishinq characteristics of' the various types in order 
to make a decision early m the planning process on the type of project to 
be developed 

T\oj.yuno "should represent a nev/ dirriension in the preparation 

of vocational and technical educators," according to Coster (1966, p.6). 

The training program should be truly innovative, rather than merely a modifi- 
cation of an existing program. The plan for a training program should em- 
phasize content, present a rationale which supports the appropriateness of 
such content, show how the content is to be organized, and adequately re- 
flect its distinctive or unique features 

cuid pv;;^^tunj may be designed for 

a school or for individuals, depending upon the type of problem An ex- 
periiTiental program requires the planning of procedures in considerable detail, 
with provision made for revisions in the program of activities during im- 
plementation if it appears advisable. A developmental program usually has as 
its primary objective the development of instructional materials, a new 
curriculun design, or other products of the processes which make up the plan 
of activities: A pilot program would be planned in great detail, with little 

or no provisions for modifications during the implementation phase; based on 
principles v/hich have already been subjected to e/perimental study, its pur- 
O e Is to deimonstrate the effectiveness of certain procedures and practices 
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Re5^a>:c/l accordinq to Coster {1966, p ?), • - ^ave in 

comoion tightness and adequacy of design, adequate del imi tan on of the scope 
of the study, adequate attention to procedures, and the seiecnon of 
appropriate methods of analysis and test statistics ■ Research may be in 
any one of several possible foms, such as a historical study, a descriptive 
study, a predictive study, an analytical study, or a sample survey 

Any of these types of procrams may be innovative, e-^emplary, or both 

An p'log^am er.e cc/udi dia^acXt^i^ztd by a>;d t i 

a tMilij neiv Innovative ideas must be developed into some kind of 

action plan, tried, and evaluated. EyMpia^aj bij dtf'CfiUA.K-n ptn.toAiib tj 
ptlot p^xcgnof*i^--rrfodtt p^cgKOM t^.'ficch car. oa a dcUcXijbt. 

about t/ie advpt4,cn o{^ tAAtd and t^'hto.d edeaa xn 

For funding purposes, however, any of the above types of programs may be 
viewed as exemplary. 



PLANNING THE PROJECT 
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Any idea or problem can provide the nucleus ter planning a project 
The initiator may be an individual or a group with a common concern or 
interest. In e'>ther case, ptann-ai^ v{^ a pacjcvt -iiu.ttd be a t^zoirt 
in a’licdi tho^bz ptA4iVyib pjc.-'iti.ci petting <n tach 6tagz Viz planning /Xvcca^ 
thz typz cci7\pztzncz atzdzd at that teme Thus, appropriate 
utilization of resources requires flexible team structure, with some shiftina 
of personnel at various stages of planninq. 

Each planning stage is characterized by analyrual thinking, by 
conscientious decision-making in the light of available information, by 
selection from a number of alternatives, and by appropriate utilization ot 
available resources- Decisions should be viewed as tentative, however, 
until the plannina process has been completed. Each successive stage may 

c 
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repeal iradeqjacies in the pre;ious stage which require recons iderac .on and 
revision of sonie easier decisions- 

IZ ^.'bptC^iUJLy Zo Ch^Ul Zhi. tulCt pZiK/uj ^ 

6Z<xgz ago-cKu'S^ tko^t ^tage^b (^.^i con6^,^btt*\cij azd \g>wCa^ ikougiU 

f-n.C'gA^^!>^■lon For example, in attempting to select appropriate procedures 
for evaluation of the project, it may become apparent that the objeciwes 
are not sufficiently clear. Or, on checking back it may appear that the 
olan of activities is not entirely consistent vn th the objectives 

This backtracking to revise and clarify the plans made in previous 
stages should be viewed as a refinenient process, rather tnan as lost effort 
The final pirn will be improved by such revisions- The planning team, then, 
should expect to retrace sore seeps as a result o^ checking each stage aaainst 
all previous stages 

Once the planning process has been carried through to completion, the 
minutes of the discussions can be culled for final decisions on each component 
of the total plan. T/:e thz ,6icp:-6u^ duZxtrz/iZ oi 

tim- CO hznzz, zt >l 5 moie zc:t\omccaC o j c«. deface Zuch ^c^oC-tng 

fjbitct ^InaJi have bzz*\ made viZhcc Zha/i Zhz p\.fCZixl aj/ex 

Ajt lia-i bee^i pczfoJizd 

The planning phase proceeds through several stages, each requiring 
that decisions be reached on certain questions. The stages discussed on 
the following pages are: (1) Identifying the p'^oblem, (2) designing the 

project, (3) planning evaluation procedures, and (4) dealing with adminis- 
trative details. 
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Id entifylncj che ProbieiTi 

This staqe is concerned v/ith certain questions which must be ansv.ered 
befo'^e planning can proceed to the next stage. These answers pro^Mcle the 
basis for decisions which set the framework for the remainder of the planninq 
phase- The questions to be discussed include the following: 

- What is the basic problem? 

- Hc'.o ccuL tiu p^cb^zm b^ na/i'i.wd o. Idai -ot can be deatx 

- What info-. nation is available that is relevant to uhe problem? 

- Wnat efforts have others made to deal with this or similar problems? 

- What terms must be defined in order to a^oid ambiguity and/or 
misinterpretations? 

Who should be involve' in this discussion is dependent upon the type 
of problem. Numerous points of view, perhaps from each level in the or- 
ganization, can be valuable in identifying the basic problem. Representati ves 
from a variety of disciplines can be helpful in obtaining an objective 
analysis of the problem situation. As the discussion proceeds, new insights 
may shift the focuS of concern or may reveal that the apparent problem is 
only a supernciai mam testation of a more basic problem Therefore, adequate 
time and effort should be allotted for full discussion of the problem situa- 
tion. On the other hand, proceeding through this stage without adequate 
discussion can lead to a plan based on a superficial p^’chlem or to time- 
consuming revisions in the plan when the basic problem becomes clear in 
later stages. 

T/ie errand: Xhz /Mcb^em nay uyideitj. 

buX once agA^eerricut leacJied cn bodice paobiefr\ -to be 6iudiid^ ^he ^aojve- 
iconk icK the project ha^ been e^tabtuhhed. Discussion of the problem should 
have clarified its importance and significance, as well as the need for iis 
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The statement ol the problem is uS'jdily sore.-i.jr, -.^e/erai Hence, there 
should be discussicn and then decisions maae '.n V : ue and limitations 

of the study. These decisions vr, 1 set ti.e stc e * < ^ search of 
literature. It r ly be desi rau le to e r^e c r j th^ r.ticc] positions 

related tc the problenri in addition t> exdr.inin. . studies v/hich tocus cn 
the same or s mi lar probler w Bcc-, fja-ncy\o/ .c r. t-'u wippicitcdir-i t'.'riich 
/uxve teeu lused be/ fue, tc.b- .Av, <d rteedi. n'c\}V.- 

ca-tdem OAci, p.'-iicbtAj, ce.-t^a/ui . In sc e cases . it nay prove desir- 

able to replicate a previous study; in rrosi ccses, hio.Cvor, a nevj or dif- 
ferent approach wOl be sought 

F-'torj the. im pi^cbler^] jAd the ^ 



c/ie Kcitiotidlz jj.i, th^ pKcjecJ: c:i#i be dt^cli-pid The lationale m-ay ne 
thought of as the next link in the chain of reasoning which leads logically 
from the problem to a proposed solution and procedures ror lostinq : t The 
rationale may be briefly stated, 0 *" it may be lengthy and highly tneo<et)cal 
Coster (1966, p.5) noted differences in the rationale according to the typo 



of study: 

in more bas’C studies, the rationale consists of the theurefcai 
statement that the initiator wishes to lest In applied resea'Oh, 
the rationale consists of an uperational statement or the proposal 
In exper irrental , developmental, and pilot proorams, the rationale 
consists of a descriptive statement of the innovation The 
laCct-aafe eaaerUcaf cj/ cx a cn the Lha^n .3 <\yvc 

.01 lihich the. ^fUt<at/\ bicdgea the gap bttaVdn the pic'.c.u; icj ib. 
iind The ubjectcuea the p-icp.'^al cn tvluch ae c.noeptaurviei 0\e 
baub the. piubtem 

T/:e laCicnate. lead^b ilcgicatty int: the ti;e p-''-'}<ct 

The objectives may be elaborated as questions to which answers u\W be sought, 
as ideas to be tested, or as procedures which will lead to a product 




The obgect-ves evolve naturally from the planning team's ettorts to 
clarify the problem, to develop a statement of the p^oblemi, to assimilate 
a body of information on relevant theoretical positions and reseaicn, aM 
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to establish the scope and limitations of the project. The cj 

ihcufd adi.quc>Aziij d^c^-.otu ■:>: tli& d-LKZC.tJ.OA thz 

pKojzct, 6lwaid dzlyijn-ct :dicU. ;jK. .zduiZ^ bz apf-up oLixti, rued 

pKovidz a bai-t'S zoatLidtJ.OA u{, thz pKOjZcX 
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Desipni ng the P roj ect 

In designing the project, the planning team niLSt seek answers to 
such questions as the following: 

- How shall v/e attack the problem? 

' Is there a previous effort which appears W'orthy of further 
study? If so, should it be replicated or modified? 

- What new approaches appear Teasible for studying the problem? 

- What procedures would be required for each possible approach 
which IS being considered? how much time would each require? 

- U’iuccii app^^cadi rro^bt -Zj 

ma-tcon -to the p^obltm7 

- What resources would be needed? Which of these would be 
readily available? Would unav'dilable resources be needed? 

Obviously, the decisions made on these questions precede any decailed 
planning of the procedures of the project Once the decision has be.n made 
on the approach to be used, then numierous decisions must follow regarding 
the details of the plan of procedures for fulfilling the objectives of the 
project. 

In a training project or a developmental project, the design may con- 
sist of a generally innovative approach with full development of a detailed 
plan as ore of the project objectives In research, however, the design 
consists of precise plans by whirh a sample Ww-uld be selected, variables 
controlled or manipulated, and hypotheses tested- 

Essentially, then, tiie deacon ii5 a pi.at\ t^o.tc.ii--what is 

to be done, who will participate, what resources will be used, when the 
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activities will begin and end, v;hat effects will be measisved, and how the 
project will be evaluated. Thorough evaluation procedures are in actu- 
ality part of the design; this stage of planning is of such importance, 
however, that it calls for separate discussion. 

Planning for Evaluatio n 

Planning for evaluation procedures requires discussion of various 
ways to measure the effectiveness of the procedures planned in the pre- 
ceding stage for dealing with the problem identified in ihe initial stage. 
Essentially, the followina questions must be considered: 

- Hoi>: ^haZl ci Ikz p^ccQ.duKi^^? 

- What reasurement tools are available which would help determine 
whether the objectives have been fulfilled and to what degree? 

- What measurement tools v/ill need to be developed? 

- What standards should be established for judging the changes 
which occur? 

- Koto Liiitt be Kzpc^i-ted? li'hcX u^e be made fJic 

The evaluation procedures for a project often prove somewhat diffi- 
cult to work out. Yet, this phase of the project is crucial to a reliable 
judgment on the effectiveness of the approaches used to study the problem, 
zvo^uadxcn include pAccedtiAe^ coH^cting aad 

dd^nti^ization cKXXviia icluch, w/ien apptitd tc tht 

pAouede a measuAe 0|S e^ jjeotevene^^ . 

If the project is concerned with a product, such as a curriculum plan, 
then stated criteria can be applied to evaluating such a product. In a 
research project, however, evaluation will consist of statistical procedures 
for analyzing the information collected. 
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Planning Administrative Details 

Ideally, a project should be planned and then resources found to carry 
it out. Therefore, this discussion has focuSed on the problem and hov^ to 
deal v/ith it. Administrative aspects cannot be ignored, however. Hence, 
the following suggestions are offered for deallna with administrative 
problems necessary for implementation of the project. 

Resources for the project include personnel, physical facilities, and 
equipment and supplies needed for implementation, evaluation, and reporting 
of results. Personnel with the competencies needed for carrying out all 
procedures within the project should be identified partly to insure avail- 
ability and partly to determine the salary level which must be establishea. 
The ^acfl pamtuoipcuat be defined ajid xlie 

crnornt 0(5 time each dt\jote to ti\e pmc/ect should be 6pec.i{^ted, Past 
experience of each participant should be documented in sufficient detail 
to reflect competence to perform the assigned responsibilities and to 
justify the salary level being requested. 

Physical facilities, equipment, and S'^pplies should be specified in 
sufficient detail to guide the selection of a site for the project and to 
determine costs involved, ft may be desuable to develop a full list of 
equipient and supplies, and then denote which items are already available 
and v;hich must be acquired. The funding agency may or may riot accept ex- 
pendable supplies in the budget; therefo*"6, project planners should be 
aware of whether or ;:0t such supplies must be obtained ^rom other sources, 
Also, it may or may not be permissable to prorate costs for space and 
equipment which the applicant agency plars to allocate the project The 
gtUdeZ^ne^ i>\coided b^ t/ie ^Lu:dc;;g ageaaj -i>hcLLld be ^ipec<.-'>cc 
points. 5' . agencies specify a percentage input frr the applicant and 

O accept prorated allocations in that percentage 

ERIC 
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The planning team vvtll find It helpful to include soineone from the 
admimstrati VO staff at this stage of planning, o*^ peA^Si inazZ. 

Oi^d and Zhe deuelop^znZ a bad^zt -rcqu^^.e. ^pzc^atczed 

wIvLch aKZ di^tinztlij (^Kcrn the 4fe>c-W4 yiee.ded dzitg^vcng the 

pAOfCCt p2A 4e. 

Plans for personnel should include some or all of the follovn’ng: 

- The project director 

- Clerical assistants 

- Research assistants 
Interviewers 

- Personnel to implement the program of activities 

- Consultants 

Plans for physical resources should include office space, site for 
any program of activities and/or for staff conferences, equipment (office, 
instructional, special), and supplies (for project activities, correspon- 
dence, end preparation of the final report). 

Planning should also include consideration of such costs as travel, 
silbsistence allov/ances, contractual services, stetiotical services, and 
fixed charges for all personnel on salary. 

DEVELOPING THE PROJECT PROPOSAL 

OditZe pZajitung i^fiouid be a tza/ri the acXaat iziA^t/cng ufS the 

pACipobaZ docu/nZyit i6 bz6t azcoyTiptUhzd bij om on tico peAicuvj, The 
finished document, however, should represent accurately the combined 
thinking of all participants In the planning phase. Usually, it is 
advantageous for several members of the planning team to review the first 
draft and contribute suggestions prior to subrr.ission of the final draft 
to the funding agency. 
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The format of a proposal varies somev.'hat according to the requirements 
of the funding agency Some agencies provide very specific instructions, 
while others offer or.ly general guidelines. TAe ^fiociCd bt 

tkoKo\xgJn.lij icmllloK thz utddAactloyi6 p^ow^d^d by thz agzncy to tdtich 
the. itiopo^al to be ^ubmitt^d md adl\t^e coAz^iMy to tvViy Ke- 

Mthougk tJiz exact OKgai^zatlcn o(, the noAAottvz the p>io- 

po^ai document i^iZZ be dzte/irrtned by agency gutdetine ^ , the content loWt 
usually conii^t the iottomng tleme^itt'- 

1. The statement the problem 

2. Revteio ZUeAotuAe 

3. TAe hjcotiohole 

4. Objcctiuet 

5. Vetign loA P/ioceduAe) ^ including ptan!^ f^oK evaluatton 

6. RetouAceA 

7. Budget 

S. Flam ^oK dt^^emincUton 
Apptccatton 
10. Ab^tnact 

Decisions made during the planning phaoe provide the main elements of 
each section, with adequate detail to Ql^e the reader a clear view of the 
problem and hew it is to be approached. Each p\opc6oZ ivatteA decide 
lihat potntd to emphasize, n^fUch ^ectto>i6 to patient baxefiy, otid ahxch 
i^ectioni to pAaent in detatt. Coster {1966, pp. 11-12) offered some 
positive suggestions and sonre points to avoid in preparing a proposal, 
which are included In the Appendix. The suggestions on the following pages 
are Intended to assist the proposal writer in deciding appropriate detail 
Q ^or each section, 

ERIC 
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Statepient of the Problem 



The general statement of the problem is presented very early in the 
proposal, followed by supporting statements on the importance of the problem, 
its significance in occupational education, the need for a study or project, 
and who will be served by the findings. These supportino statements may es- 
tablish the scope and limitations of the project; i . e . , the manaoeable as- 
pect of the general problem. Essentially, iluJ> izcJxoix Hit vim 

iiiz [o^ p^ojzct iem] on the. pA.obZvr} ojid tt6 A.ele.vanee. tc occa- 

pational education, iCiXh p^o{^t66ionat opinion ojxd legislative, rr.andate cu 
6uppoA.ting documentation i^hen appA.op^iiate. 



The review of literature may be included as a separate section or may 
be used for documentary statements woven into other sections. VIhether 
stated separately or interwoven with the problem statement or rationale, 
the project team’s familiarity with previous wor!^ in the area of the 
problem under study should be reflected in the proposal. 

The p\opo4^al p^esent6 enough o{^ an cveAvim Oj{ ichat. othea 

{.eoAkeAS have AepoAt.ed on thein. studies ojJ the pAohlon to document the 
need {^untheA ^tvdij the pAobZem. If the problem is relevant to one or 
more theories, these should be summarized with, possibly, a brief state- 
ment about any opposing theoretical positions of importance. Pesearch 
studies should be presented briefly, emphasizing that aspect of each study 
which is informative about the problem or supportive for the proposed 
project. 



rationale presents the line of reasonina deve'oped as the plannina 



Review of Literature 



Rationale 




proceeded from identification of the problem to a decision on the direction 



u 

of the project and the procedures to be follov.’ed for its inpleirentaticn , 

This line of reasonirn should present the research and theoretical basis for 
the franrev;ork of the project. It is particularly inportant that a 
developmental project or an exemplary proararn reflect findinas. Essentially, 
the, rationale, oAgue>& /dea oa de^Zgn 6up.gz6ted thz pAcpo6aI\ it 

may also show the basis for rejection or other possible approaches. 

Objectives 

The objectives of the project should shov' specifically v'hat is to 
be accomplished or investigated. They should also indicate v'hether the 
study is to be an experiment, a survey, a study of relationshios, an ex- 
ploratory development of a prooram, the implementation of a pilot or 
demonstration center, or the development of instructional materials or a 
curriculum desiqn. Althounh this list is not exhaustive, it is provided 
to illustrate that objzcJx^e^ should cle,aAlij ichat ^ bz donz . 

The wording of the objectives v.'ill vary accordina to the type of 
project; e.g,, questions for vfhich answers will be sought, the product 
to result from certain procedures or processes, or predictions (hypotheses) 
about what v;ould occur under certain circumstances. Regardless of the 
form selected, the objectives should indicate the direction of the project, 
that approaches to be used, and the basis for evaluation of the project. 
i^'hoX to ue acccrrptutizd tm6t bt zy.ptlcit; Zt ts to bz accor.:pidj>hcd 
(u\d thz 6ta}ida/id judgti^g tkz dzgAZZ 6uo.cet6 r^aij hz zJMvka LrptA^ctt 
cA explicit. It is currently fashionable to imply how a judoment can be 
made about whether to objective has been ful rilled by stattnn "behavioral 
objectives" or "performance criteria." 

If the study is an experiment or an attempt to establish relationships 
betv;een variables, the hypothesis should be included in this section as a 



.k; 



15 



subheadinq. 



P rocedure 

The procedure section shows the desipn of the project. It d(U>cAJ.bt6 
vchat bt dom, tioio tt be dona, tWirtt /ic^ooAce^ icitt. be th 2 

co^tt^yX tWudi tht'bz a.oJx\^itX<u^ ik'aJZ 6e cawizd cat, and thz du/icitLon 

of the, activiXiet . For training projects and developimental or pilot proj- 
ects» the emphasis would be on content (activities or procedures) and util- 
ization of resources. Although these types of projects are not as amenable 
to detailed descriptions as other types, the project team does have the 
responsibility to specify what will be done, hov,' many persons will be in- 
volved, and in what manner professional personnel, facilities, and equip- 
ment will be utilized. lu add>c^on tx.plo^oXoMj and pKoje,cU, 

tt be 4)fZciftccMy ihotm hoto the, pA.cjec^ '^xlt bt e,v^attiatLd, The 
evaluation section is of utmost importance in determinino V'hether such a 
project will be renewed or possibly moved into a pilot operation. 

For a research project* (e.g., experiments, relationship studies, 
surveys) this section should include detailed descriptions of (1) the 
variables, defined in operational terms; (2) the sample or population; 

(3) the design; (4) the instruments to be used in data collection; (S) 
the method for data collection; and (6) a plan for data analysis. It may 
be desirable to show the work breakdown and time sequence of the project 
by a modified PERT** approach. 

*See List of References for additional sources of assistance in 
developing a research proposal. 

**Fh'OQ»'ain E^valuation IReview technique 
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T/lc6 section ^(laUd enable the. to evaCaate adequacy of) 

cCmntng, It should not be so detailed that flexibility is sacrificed, in 
that minor rodif ications in procedure often become necessary or desirable 
durina the implementation phase of the project. 

hi deyic/Ubing p'^iCjec.t datgn, the pA,cpc6at ^licu^d efr\pli{isd.ze 

the inaoociti\je ey^empta/iy na-tuAe the plan of actlvttlei> and 6hciild 6hotv 
veluj cTjid how -the AH6ult^ could have x>p^cotxlon/i foA otheA ccnte^tti and/oK 
foK edaccittonal tzdmology . The^e ti^:o chaAacteAi^tteb -- ly\nooa.tlon and 
genenoLcty -- ane coyuttdeAed bij vmuj Aevtei<JetUi to be neceM>oAy /LeqttcAemen^-6 
fan fuyiding a pnojecX. 

The plan for evaluation should be described in this section also, 
unless acency ouidelines indicate a separate section. The plan for eval- 
uation in a research study ^;ould be the statistical procedures to be used in 
analyzing the data and the level of significance viewed as necessary for 
a test of the predictions made, fan notiAezeoAch pAojecrtt>, it tt> necU 60 Aij 
to specify the cAtte>Ala by dUdi the effecttveneiyZi of the project u:tll ie 
metuuA.ed and the tccl^ nividi ictlt be iued foa mea^iowpent, i'heneoeA 

rreatuAemnt tools should be selecXed idUch pAoolde fox qaajittflcatlon. 
ihen qualitative dlffcnences rnut be ccnszdey^ed, then the cnltcAla should he 
stated zn tey*ir:s uhldi facilitate ob/ectlvaty by the evaluatcAS. For projects 
of a trainino or developmental type, the plan for evaluation may include on- 
going procedures in addition to final measures of effectiveness. The plan 
foA evaluatlcn should be Aelatlvely specific about how, iWien, and by whom 
evaluation pAoceduAes ujlll be coAAled out. 

Jt should be fecp^ >cn that cAxtzAla axe dc/uived ^-•lon objectcvea. 

A single objective may contribute only one criterion or it may contribute an 
entire list, depending upon how aeneral or how specific its v;ordina is. 
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Sorr.e objectives may be explicit about the standard by v.'hich the degree of 
fulfillment can be measured; others may simply imply what the standard vnll 
be. 



Resources 

T^ie ion, the pnojtcX oAt d(UiOAAhQ.d mdzA the 

ni (2) , rutcf 13] zqulprnz^U mid 6upptcz^, The Quali- 

fications of personnel should be described in sufficient detail to indicate 
competence for the type of participation proposed for each. Supportino de- 
tail on qualifications may be quite brief for a snail project; for a large 
or complex project, however, it is generally desirable to provide greater 
detail on the educational and experimental backaround of each key person 
on the project staff. It is often desirable to utilize consultants 
recognized competence for the plannino stane and to include in the proposal 
specific plans for further utilization of consultants durina implementation 
and evaluation phases. If the names of consultants are included in the 
proposal, written consent should be secured as v/ell as a statement of vnll- 
ingness and availability for such participation. 

The site for the project should be specified, If a location must be 
obtained, then criteria for its selection {particularly amount of space 
required) should be developed and realistic estimates of overhead costs 
should be made for Inclusion in the budget. 

Equipment and supply lists should be sufficiently comprehensive to 
allow freedom in implementation of the project, yet should not reflect 
carelessness or i rresponsibi 1 ity in planning. 

B udget 

The budoet is usually shown on sp.ce provided in the application 
form. An additional sheec for justification of some item^s may be desirable. 
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especially if laroe amounts are beina requested. It ^ com:onlij 
that th^ hadgtt ^ at iojit, ai (Utitiicitu o(i ac^t^; thoJit^cfit, priovA^lon 
tu>aaitij made {)C\ mino^ adji(/S^ien-t6 du/tuic) .tiie unplmzntattoa^ pfioie. 

Plans for "issemlnation 

The plans for dissemination of the results of the project should be 
described briefly. A final report to the fundinq acency (and made available 
to interested persons) is a minimal expectation. Some fundino agencies re- 
quire progress reports at intervals; some expect any product of the project 
to become the property of the funding agency', v/hile others view such products 
as within the public domain. The. project ^^ihontd undet^tayxd the co/cy- 
Atgkt poticte^ of the agency to \chom the applxccvUon betng ^ubrrttted. The 
plans for di sseminaticn may be minimal or may be so broad as to include pub- 
lication in professional jou’^nals or the use of mass media. Jt should be 
kept tn mind that cU^^errtyiation and/oK pub-ticitij cm not limited to ^epofiti, 
of ’tiuccc>64|5(L£'' pAOjec^-6. It is just as important to share information on 
approaches which are not viewed as completely satisfactory as it is to re- 
port results viewed as fully satisfactory. 

Application Form 

The form for making application for funding of a project is supplied 
by each funding agency; some are relatively simple while others are quite 
detailed. Each section should be carefully studied and the appropriate in- 
formation supplied. TlieAe ts> a tendency {at appltccjvU to 
md ^uppty the fCAcag Thea.e{o-te^ a -deat^on appeal ajrbtgucu6, 

ct^a^uftcaUen f-tcr? app^op^^uate peaboai ^houtd be obtained puot to 
the fc-'u'u 
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Abstract 



After the narrative portion of the proposal has been written and the 
application form completed, an abstract’ should be prepared. The pu/ipo^e o^) 
the ab^tAact to ^cw^tra/Uze the peAtineiit the p^opc^al. It 

should be limited to one or two paqes and should consist of the following: 

* Title of the project 

. Project director and amount of time director will allocate to 
the project 

. Dates project will start and end 

. A brief statement of the problem and its relevance to occupaiional 
education 

. Objectives of the project 

. A brief statement of the proposed procedures 

. A brief statement of the contributions the project is expected to 
make to occupational education 

Plans for utilization of findirics 

The abstract serves as the front sheet for the proposal document. 

The tfrpoAtance the ab6tAact catinot be osjeAMtaled kjt tixdt it inPioducet 
ead: AevieiceK to the pAopc^at. It cojt have the e^iect cucoiing irXeKe^t 
ox c^xeating doubt cu the quatltij oi the pAcpc^al. 

Summary 

The pAojecX pAc'i.o^ai it e6^e>iti.alZy in th^ee puAti^: |l) the noAAative 

section :olUch has been descAtbed; [2\ the appliaition [ohich calls h.x 
spectfjio inf^oAxiiation) a>icf (3) -tiie 
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APPENDIX 



* Some positive suggestions for the preparation of proposals 
. Some points to avoid in preparino proposals 
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$or:E mins to avoid in preparing proposals* 



1. Don't v;rite in terms of Generalities. Avoid such ptirases as ''Much has 
been v/ritten", "It is a well-known fact", and "This is a new and unique 
idea. " 

2. Don't start the proposal by the tearing down process. All that has 
happened in the past is not wronq or inadequate. Build on the qood, the 
sound, the known. Show deficiencies or weaknesses wh^ . are of interest 
in the proposal, but use th'^se elements as appropriate points of departure 
for the study. 

3. Don't try to include everything in one proposal. Delimit and select 
the important elements which represent the greatest concern. 

4. Don't delimit the generality of the project The locale of the study 
should be some'ihat incidental. The selection of the schools, if not se- 
lected randomly, should be made on the basis of represent! veness tc a 
number comparable schools throughout the state or nation in which the 
innovation might have possibilities. 

5. Don't assume knowledge of the proolem on the part of the reader or 
proposal reviewer. 

6. Don't build a project around a single instrument or even a aroup of 
ins rumen ts. 

7. Don't use the "4(c) funds" (Vocational Education Act of 1G63--PL 88-21C) 
to support instructional programs that should be carried out 3S part of the 
ongoing occupational education prooram. Do apply for support to innovate, 
develop, eva^sate, ana demonstrate 

8. Don't expect a small idea ic carry a large budget in a developmental, 
pilot, or experimental prog'^am. 

9. Don't fail to budget for speciaii?ed personnel, it needed 

10. Don't extend the auration of a project for an unnecessarily long period. 

11. Don't be hasty. It 1s better to miss the deadline than to have a pro- 
posal di^^approved. 

12. Don't ignore the instructions of the funding agency, such as the U.S. 
Office of Education as in its C ondition an d P rocedures , OE-4262. 



*Coster, 1966, pp. 12-13 



SOflE PObITIVE SUGGESTIONS FOR THE PREPARATION OP PROPOSAl.S* 



1. Start with a siqmricant problem or innovation, and build e loQical 
and coherent chain of reasonina and experiences for the statement and 
elaboration of the problem through the objectives, procedures, and eval- 
uation. State exactly what is to be done 1n a straiahtforv/ard manner. 

Delimit the problem to a manaqeao'le pe'^t of the area with v^hich the 
problem is concerned, but demonstrate Generality. 

3. Shov/ the experiences from ivhich the problem evolved, present anU 
analyze relevant studies, and state the rationale or model which is to 
serve as the basis of t'le study. 

4. State the objectives succinctly. 

b. Detail the procedures to denote clarity at each step. 

6. Show that the treatment to be used, the training proaram to be offered, 
or the i.TiOvation are significant, appropriate, and operationally feasible. 

7. Use an appropriate design wriich will permit the testing of hypotheses 
and the control of extraneous variables, with adequate attention to popu- 
lations and samples. 

8. Wor’. out a complete plan of evaluation and measurements. Shov? hov' in- 
struments are to be constructed, if new instruments are needed. 

9. Integrate objectives, hypotheses, procedures, and evaluation, 

10. Show adequacy of personnel. Use consultants where needed. Specify 
names of personnel, and avoid laroe scale lis'.ng of qualified specialists 
who have not been contacted to serve as consultants on the project. List 
completed studies and publications of key personnel. 

11. Price the project judiciously, 

12. Sho'*' how results are to be disseminated. 



* Coster, 1966, pp. 11-1? 
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